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ABSTRACT 

The kit is intended to help educators define their 
practice or model Lnd describe it in ways that make sense to others. 
The proceduire is explained in three steps: (1) identifying practices 
that can be replicated; (2) describing each practice and its 
essential elements (minimum standards for replication); and (3) 
writing a prospectus to present details on the practice. In the first 
step, educators are asked to apply criteria of need, effectiveness, 
cost, divisibility, and adaptation to their practice. In step 2, 
describing a practice/defining a prototype, educators are guided in 
developing a prototypical description of practices through questions 
on such topics as curriculum, essential features, contexts and 
conditions, organization and administration, and costs. Preparing a 
prospectus is considered in terms of program characteristics, minimum 
standards for replication, and user concerns. A draft prospectus is 
included to show the types of information most helpful to potential 
adapters in making decisions about implementing a new practice. 
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Developing A Prototype And Prospectus For Potential Adopters 

What And Why? 



OVER THE PAST TWENTY YEARS, great effort and expense have been de- 
voted to the development of practices for teaching handicapped 
students and for training teachers and other personnel to work in 
special -jducation. The results of these efforts can improve the 
effectiveness of the field of special education in two ways. First 
of all, such efforts tell us what' sorts of practices and what kinds 
of instruction are effective in what circumstance with which child- 
ren. This information helps to guide us in developing our own prac- 
tices to fit our own settings. and students. Second, such /efforts 
can give us well specified and demonstrably effective models that 
we, can use intact, thus saving much of the cost of development. 

The spread of new practices in education, occurs across a continuum. 
At one extreme is the exact replication of a practice in every de- 
tail; at the other ^extreme is the complete development of one's, own 
practice. Between these extremes is adaptation, in which a new 
site makes use of the essentials of a model developed elsewhere but 
modifies aspects to fit local circumstances. Research on education- 
al change tells us that complete replication of a practice seldom 
occurs, but that many educators are quite willing to try new prac- 
tices when they have reason to believe they are effective and adapt- 
able. 

If a practice is to be adopted or adapted successfully, some effort 
is required on the part of the developer. These responsibilities 
include: ' 

* Demonstrating that the practice or model is effective; 

* Defining and describing the practice or model so that 
others can understand it c|nd match it to. local needs, 
conditions, and contexts; and 

* Providing materials, training, and/or consultation to 
assist adopters in putting the practice or model to work. . 



THE' PURPOSE OF THIS, KIT 

These materials will lead you through a process of defining your 
practice and describing it in ways that make sense to others. You 
know your .program intimately as it operates in your own setting. 
To prepare it for dissemination, you need to take a step back and 
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view it from the perspective of potential adopters. The following 
pages deal with several tasks that need to be accomplished in orde 
to delineate your model in ways that wiP help potential users to 
decide Whether it fits their needs, conditions, and contexts. 

1. IDENTIFY PRACTICES YriAT CAN BE REPLICATED ,. 

First, you must examine the components of your overall , 
program to see which parts have the greatest potential 
for adoption or adaptation. This kit includes criteria 
for identifying promising practices for this purpose. 

2. DESCRIBE EACH PRACTICE AND ITS ESSENTIAL ELEMENTS: DtFINE 
THE PROTOTYPE . ' . • 

Next, you will need to describe your practice or model 
irf terms of the questions and concerns of those vyho may 
use it. In describing i*, you will need to identify 
those aspects that are absolutely essential to success 
;(MINIMUM STANDARDS FOR REPLICATION) and those aspects 
that can be modified to fit new settings and circumstances. 
This kit includes questions that potential adopters should 
ask and bTfers"^ggestions~fT)r determi ni^^-fflinimim-stafKi- 
ards for replication. 

3. WRITE A PROSPECTUS 

A prospectus is one format for co.imuni eating with potential 
adopters. It presents the information that other educators 
need in order to decide whether adoption or adaptation of 
your practice would be appropriate for them. 

If you desire to disseminate your practice, an initial 
step is the preparation and distribution oT a short bro- 
chure that presents a brief overview. The brochure repre- 
sents awareness information that the practice is available. 
The PROSPECTUS, on the other hand, presents details of the 
practice to those who follow up on the brochure and request 
further information. The PROSPECTUS is intended to tell 
potential users what they should know in order to proceed 
further in the process that leads to implementing your prac 
tice at their sites. 



I Identifying Practices That Are Ready For Replication -I 
* ■ • # 

. A PRACTICE is a procedure, or set of procedures, for' doing something. 
A practice might be a large model, such as a comprehensive training 
program for learning disabilities teachers. Or, it might be relat- 
ively small and limited in scope, e,g., a new way of supervising a 
practicum or an effective inservice course on behavior management. 

Any training program is composed of many practices. Some practices " 
may be especially useful and effective in meeting critical needs in 
the field. In most cases, it is wi^e to concentrate dissemination 
efforts on a few exemplary practices, rather than attempting to 
, "sell" a very large program. Generally, smaller practices are more 
disseminable because they can fH into the rest of an adopter's prog- 
ram without requiring wholesale program changes at the adopter site. 

The first step is to define the parts of your overall program and 
to^onslder-which have the" greatest current potential for adoption 
or adaptation by others. Once you have tentatively identified the 
practices that could be disseminated, you can apply the followin°g 
criteria to determine whether each practice has potential, fo^ adop- 
tion or adaptation. 

WHICH practice OR PROGRAM IS BEING CONSIDERED 
FOR dissemination? 




what are the major components of this practice? 
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APPLY EACH OFTHE FOLLOWING CRITERIA to your practice in order to 
judge its readiness for adoption or adaptation by others. 

Need. Is there need in the field for your practice? Can you docu- 
, ; iiient the need? How large is the target audience? Is the practice 
unusual or innovative? What sets it apart from other practices that 
have similar purposes? What is the competition? Is the timing right 
for the dissemination of this practice? 



Effectivenes s. Is the practice effective? What evidence do you have 
to show that it achieves what it claims? Can you gather additional 
evidence of effectiveness with a reasonable effort. 
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.. Cost. Is the practice cost-effective to implement? How does it com- 
pare with alternative approaches? 



Divisibility . Could the components of the practice be used separately, 
or are all components essential to success? '■ 



Adaptation . Is the practice adaptable and flexible? Are there spe- 
cial setting requirements that limit replication? Does the practice 
require unusual expertise or staffing? How much change will the prac- 
tice require of adopters? 



• YOUR ANSWERS to these questions should help you decide whether it is 
worthwhile to prepare your practice for replication? The next step 
is to develop a clear description that will answer the questions of 
potential adopters. 

0 
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Describing A Practice / Defining A Prototype 



People who are interested in adopting a practice need a description that 
shows what the practice does, how it does this, and under what conditions 
it works best. Such a description helps potential adopters to make inform- 
ed decisions about the relevance of a particular practice in relation to 
their own problems, needs, and characteristics. Moreover, once a decision 
to adopt or adapt the practice is reached, this description will also serve 
as a guide for implementation. 

The following work sheets have been designed to assist you in describing 
your practice. By answering these questions, you should be able to iden- 
tify its major features and characteristics. In doing so, you are develop- 
ing a PROTOTYPE of the major structures and features of your practice, and 
you are providing information that should answer questions that potential 
users may ask. 

You, your staff, and others who have been involved in your program should 
respond to each of the following types of questions. Salient portions 
of your information can then be transferred to the format of a PROSPECTUS 
for potential adopters. ' 

Each cluster of questions concludes with an item concerning ESSENTIAL 
FEATURES. These refer to procedures or requirements that represent the 
core of your practice, and that must be incorporated by the adopter. 

* For example, your practice may require the use of specific 
assessment procedures and instruments to identify initial \ 
trainee competencies. Failure to use^these procedures and \ 

• instruments would seriously impede implementation of the 
training sequence. When this is the case, then this aspect 
of the practice is an ESSENTIAL ELEMENT OF THE PROTOTYPE, 
and it can later be displayed as a MINIMUM STANDARD FOR 
REPLICATION in the prospectus for users. 

* On the other hand, you may have developed a checklist for 
practicum evaluation that has worked well for you, but 
which is not essential for adopters to use intact. When 
this is the case, then this would be an aspect of the prac- 
tice in which adopters have a degree of freedom in adapting 
the material to suit their ov/n purposes, or developing their 
own material. Therefore, this aspect would not be an essen- 
tial element nor a minimum standard for, repl ication. 

The work sheets that follow are intended for the description of a practice 
of model for personnel preparation or staff development. Where other types 
of practices are involved, somewhat different items may be necessary. These 
examples should be useful in developing a prototypical description of prac- 
tices other than personnel training, and readers should modify them for 
their own purposes as they see fit. 



ERIC 



Q{ bsmin/AcUon: T/ie P^o^pec^oi /Cct 

8 



c-i 



Ol'ysimin/ Action: Tk(L Pfio^^pzcXiUi Kit ' . " C-2 



PURPOSES OF THE PRACTICE 

A. What are the goals and objectives of this practice? 



B. What are the roles of the personnel to be trained (e.g., classroom 
teacher, resource teacher, principal, paraprofessional ). 



C. What is the theoretical orientation of the practice (e.g., behavioral, 
psychodyamic, etc.)? 



D. What particular special populations does this practice address (e.g., 
students with particular handicaps, students from minority groups, 
infants and young children, secondary school students)? 



WHICH OF THE ABOVE ARE ESSENTIAL FEATURES? 
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CURRICULUM AND INSTRUCTION 

A. What changes in skills, knowledge, and/or attitudes should result from 
the use of this practice? 



B. What is new, different, or better about this approach? 



C. What is the scope and sequence of training activities? 



D. What methods, formats, and teaching/learning strategies have been 
developed or used for the delivery of instruction? 
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E. What is the length of the, training sequence? 
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WHICH OF THE ABOVE ARE ESSENTIAL FEATURES? 




TRAINEES 

A. What entry competencies or qualifications must trainees have? 



B. How does the practice respond to individual needs or ability levels 
of trainees? 



C. Are recruitment procedures part of the practice? 



D. What incentives do trainees receive for participation? 
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E. Are there minimum and maximum numbers of trainees per session. 



WHICH OF THE ABOVE ARE FSSENTIAL FEATURES? 




STAFF AND OTHER RESOURCES . 

A. What staff members are required to conduct the program? How much time 
is required of each person? 



B. What does each staff person do in conjunction with the program? 



C. What training do staff members require before they can implement 
the practice? . 
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D, What kind of facility is required (e.g., how much space, special consid- 
erations)? 



E. What special materials or equipment are required? 




WHICH OF THE ABOVE ARE ESSENTIAL FEATURES? 




CONtEXTS AND CONDITIONS 

A. What type of support is needed from the sponsoring agency, and from 
other agencies? . 



B. What support is needed from parents or comnunity groups? 
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C, What is the administrative context of the practice (e.g., community agen- 
cy, school district, consortium, cooperative). 



D. In what geographic setting will the project work best (e.g., inner citv. 
urban, suburban, rural, remote)? ' i ^ J* 



E, What other environmental factors are important for the success of this 
practice? • . 



WHICH' OF THE ABOVE ARE ESSENTIAL FEATURES? 




ORGANIZATION AND ADf4INISTRATI0N 
A. What are the key administrative roles and responsibilities? 



B. What personnel, fiscal, and other administrative procedures are important? 
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C. What activity timelines should be followed? 



WHICH OF THE ABOVE ARE ESSENTIAL FEATURES? 



EVALUATION 

A. What procedures or instruments are used to evaluate activities and methods? 



B. What procedures and instruments are used to assess trainee change? 



C. What procedures and instruments are used to assess trainee impact on 
children (or other impacts)? 
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D. What procedures and instruments are used for trainee follow-up? 




WHICH OF' THE ABOVE. ARE ESSENTIAL FEATURES. 

■^t? ■ — ■ — ^ ■ 

. h,'7. • — — ■ ' — 

SPECIAL CONSIDERATIONS 

A,. Ll5t here any issues or problems you have encountered during program 
development that may be of concern to potential adopters. 



/ 

/ 



B. What other aspects of the practice should be included in the prototype? 



i 
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COSTS / 

L What are estimated stavt-up costs, with i tefriizations of expenses necessary 
to initiate this practice at a new site? 



B. What are the operational costs of this practice, including staff, 

materials, facilities, and so forth (annually, per session, or otherwise)? 



C. What aspects of the start-up and operational necessities would it be ex- 
pected that an adopter might already have (e.g., staff on board, facilities 
in existence, etc. ). 



D. What is the approximate cost of materials? Are materials consumable, 
reproducible, purchasable? What is the source of materials in the future? 
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The successful dissemination of many practices requires assistance 
or support of some kind from the developer. Ideally, this Inter- 
action takes place In "mutual adaptation," In which developer and 
adopter work together to transform the practice to make It most ap- 
plicable at the adoper site, while retaining those minimum standards 
for replication that guarantee the fidelity of the practice. 

It is Important to note in your prospectus the types of materials, 
training, consultation, or other assistance that you can make 
available to those who wish to use your practice. Be sure to at-' 
tach costs to. these services, as appropriate. 

MATERIALS ■ 

List below all materials you have developed for use with your prac- 
tice. These can Include any administrative guides or policy manuals, 
as well as instructional materials, evaluation Instruments, proced- 
ures,, reports, and so forth. Make a preliminary decision with this . 
list as to those which should be conveyed to the consumer and at what 
cost. Also make a preliminary decision as to which materials would 
best be developed by the adopter. Finally, consider whether you can 
continue to supply consumable products, or whether the consumer can 
reproduce them or obtain them in other ways. 
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TRAINING 



Direct training at the adopter site Is often required to ensure success- 
ful, reliable .Implementation of a practice. The Items below Include 
some types of training and related assistance that might be provided? 
Check those items that you will provide and indicate costs. Also give 
thought to whether you can support some of these costs, or whether all 
of these services will be purchased by the adopter. 



Training workshops, 



Individual consultation 
at the adopter s1te«^ 



Demonstration at the adopter 



Media training packages 
(videotapes, cassettes, 
films, «*tr ) 



Training modules, 



Telephone or hot-line 

agsictanro 



Follow-up assistance, 



Troubleshooting assistance, 
SUMMARY OF COSTS FOR ASSISTING THE ADOPTER 



il' jI'. 
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$. 
$. 
$. 
$. 
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Preparing A Prospectus 



Now that you have described your practice, identified its essential feat- 
ures and established the kinds of assis,tance to be provided to adopters, 
you are ready to produce a PROSPECTUS, ' While the finished product need not 
be expensive to produce, it should be presented clearly and should contain 
information in a readable format. 

A sample form for the contents of a prospectus is attached. To use this 
form, you can simply transfer salient elements from your prototype descrip-' 
tion and pose them as questions in the column headed USER CONCERNS. Put 
yourself in the place of a potential adopter and determine those questions 
that would be most likely to enable that person to match your practice 
with local needs, conditions, characteristics, and resources. 

Your answers to these questions constitute the information to be presented 
under the column labeled PROGRAM CHARACTERISTICS. The third col umn is for' 
those essential elements of the practice that are displayed here as MINIM- 
UM STANDARDS FOR REPLICATION, or basic procedures that must be followed 
to ensure the success of this practice at another site., The narrow vertic- 
al column at the left may be used to show changing topics, as you move from 
one part of the practice to another in the prospectus. 

These charts make up the central part of a prospectus. You may, however, 
want to add other sections, such as: 

* AN ABSTRACT to overview your practice and orient the reader to the details 
that come later. 

* SUMMARY" OF EFFECTIVENESS DATA, which identifies claims of effectiveness 
and summarizes the evidence that shows the achievement of each claim, 

* REPLICATION STRATEGY showing any steps necessary to successful ' repllca- 

tion (prior train1ng,-establ1shment-af a-demoRstm4^^rograw, etc. ) 

and a timeline, if possible. The replication strategy should tell how 
long it should take to get the practice into operation and what kinds of 
start-up activities are involved. 

* REPLICATION BUDGET, with estimates of the costs of implementing the prac- 
tice at a new site. Start-up and operational costs should be separated. 
It is important to explain any assumptions that underlie this budget or. 
any items that are not included or. cannot be estimated accurately. 

* REPLICATION a'ssISTANCE, including the materials and assistance available 
from the developer. Spell out how these are obtained, their costs, and 
any limits on their availability. 
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USER CONCERNS PROGRAM CHARACTERISTICS MINIMUM STANDARDS FOR REPLICATION 
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A SAf IPLE PROSPECTUS 



This is a draft prospectus prepared by the KIDS PROJECT/ Center for 
Independent Living, Berkeley, California. 

Although this draft contains more detail than is usually necessary 

IN A prospectus, IT IS INCLUDED IN THIS KIT TO SHOW THE TYPES OF 
information that are MOST HELPFUL TO POTENTIAL ADOPTERS IN MAKING 

decisions about implementing a new practice, 

The Dissemin/Action Kit on "Identifying Promising Practices" approaches 
the selection of new practices from the user's viewpoint. It is a 

companion piece to this kit on developing a prototype AND PROSPECTUS. 

23 
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The kids Project / Keys to Introducing Disability in Schools 



The KIDS Project has arisen from the burgeoning effort to open up educational, social cuUnrai and unn»¥Anr^»^ 
act V ties and programs to disabled children /youth! and adults.' Operated by th^ Center 

Berkeley California, the development of the KIDS Project has been funded by the Division cf pSrSl Preparation 

?n ^ra? on^'f'S sa'bJef^l^ of Education Its major goal Is to facilitate anTlnKSnL Kn' ^ 

integration of disabled Individuals Into the mainstream of society. The conviction of the staff, substantiated bv 
It ili^lf nlF%h"/*^^^"^! '^'"^'i ^'.^^'^ successful integration can occur only when non-d sab ^d peoplf ncreas^ 
cSKa1nlss2lpJ?ois': ' ' understanding of disabled Individuals. Accordingly. KIDS prograSng Is™ on. 

* W^pA^e^f/, tk^ KuatU oAiL positive ion. both dUcO:^M chUd^m and 

* Tht'^'^^lLT^'l,^ T^^-A^^ ottOucW edaca^n oi both 6ckool puMonntt and chadKm; 
leae'^ttluide cL^ 'Cnckv^u^ >Ln ca/rA^cata dc«e£opwent and mplmtntation U tMtnwmntk tn 

The KIDS model was designed for direct application in the public schools. However. Its focus on increaspd 

lirZll il r'r' ''^r' °" greater acceptance 'ordlffe en^Ss'Ln^ 

als makes It applicable to a number of settings and populations. Including preservlce and graduate teacher education 
community agencies, arts and cultural Institutions, and the many resource centers and programs coLonlyaJan 
non^dlsabled people The model Is characterized by: the Inclusion of disabled IndlvldSairarkeJTa ners and 
speakers; the creative use of adaptive devices and equipment to give participants first-hand, p^rso^a S^derstandlna 
of the experience of disability; participatory Inter-agency. IntirprofesslonSl . and InterpersoRar^SSperStlon- Snd 
well delineated sequences of Innovative and meaningful teaching/ learning formats, methodsrand stra?egles Par^ 
teachers, and pupils are presented with Information, experiences, and relatlonsh ps that will Increasf their 
ness and acceptance of differences and disabilities. tnatwui increase meir aware 

Training programs and curricula have been developed to help children 
and adults to create a milieu based on acceptance and equality. These 
tools also assist non-disabled Individuals In exploring their own atti- 
tudes and fears about disabilities, provide them with Information about a 
range of disabilities, and Increase their awareness of disabled Individu- 
als. Written materials, procedures, and suggested activities have been 
developed to accompany curricula. 

The effectiveness of the KIDS practices has been demonstrated, and 
specific programmatic attributes, minimum standards for replication, and 
necessary resources for adoption have been identified in draft form in 
the remainder of this document. This information and further plans for 
developer assistance to adopters have been prepared in response to con- 
siderable demand for multiplication of these practices in public schools 
and other settings. 
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.nd J ?nci?w^ro°^^^[ ^"^ INDEPENDENT LIVING Includes a curriculum for elementary school children 

and an Inservlce training program for regular educators and other school personnel. Taken together, these oro- 
grams Improve the att tu<|es of children and school personnel toward disabled persons, and fall 11 tate thl deSelop- 
ZmuL' J?n? r«"Pt1ve and sensitized school milieu for the successful mains treaming o? dlsab ed chifSren iS 
J^aiJ Th^'corHnrK'y^^Vr? procedures for helping people in other communities to conduct these pro- 
grams. The sections below briefly present evidence of effectiveness in each of these areas. This evidence 1n- 
. V^®"® attitudes toward disabled persons or knowledge about them is not already high. KIDS traininq 
significantly mprcves them in the great majority of cases. Berkeley. Californir. is unique in that manv d s- 
!!Sin^rK:^°nf -"d. hence. children and adults have mre ci^tact with 1 em Fo? th s reJso^ a Urge 

proportion of schoo personnel and children had positive attitudes arfd knowledge prior to training. In communi- 
ties where contact is less frequent, entry attitudes and knowledge would be loSer. and KIDS tra ning wSuldTaSe 
impact on a greater proportion of participants. training wouia nave 

. School Personnel Inservlce Education. Evidence was obtained from 40 persons, primarily teachers, from three 
urban primary schools n the Berkeley area. Both standardized and program-develoied scales werrused tr^^ 
att tudas toward d sabled individuals. On the standardized measure'(the Rucker.6^bVEduclt1on^ P?ogra^^ 
Scale), participants as a group showed significant Improvement (at the 0.006 level) as a resul t of trlln3 and 
post training scores were near the level obtained by i group of special education experts On the p?Jqram? 
developed scale. 35 percent of. participants showed positive attitude change; however. 86 percent had positive 
SoilwS IV' ^J^'-^-^fd to 92 percent as , result of the\ralR?nT TSfp^Sgr^a^^^^^ 

developed sea e also Included self-rating of participant knowledge. Here. 65 percent of partlcioants believed 
they had knowledge of disabilities, and this Increased to 91 percent after training P^'^^^^^P^"" believed 

ru .ftii<<'^e"'s Training Curriculum. Evidence was obtained from a total of 245 pupils from three primary schools 
The CKtra?^^ ^as used before and after training to deJeX^hJnges in ' 

iinSJ^n L^^"^^^^^^''!?4^^^ percent showed more positive attitudes after the training, and the proportion 
SIh li ^nS ^'In.P^'^S^'' attitudes in general Increased from 70 percent to 91 percent. This scale wis idminist- 
tilt f?J?n.'J^^'^''®? '1^ 7°Si^' ^° °^ training, and the proportion of children with posi- 

tive a^itudes remained at 90 percent. A program-developed equipment recognition scale was used to determine 

^^^^''e" identify six coFmion pieces of equipment used by disabled persons. »'h1'e only 

35 percent of chi dren Increased in knowledge. 56 percent showed complete knowledge prior to the training and. 
27 t?Sln1ng° " increase. The proportion of children with complete knowledge Increased to 88 percent after the 

"!!!p;1"? Q^^^rM ^^e These Programs. A preliminary version was developed of a 12-hour pro- 
2^^^ /w^" deliver the nservlce education and children's programs. This version was tested on 

nf ^L!m ujJ °I whom were d sabled. and participants Improved in attitudes toward disabilities, knowledge 
?nn^ !SI ^^^'^Ji"? '^V^^'. ^ll participants also believed the training helped them to dentify per- 

sonal attitudes that should be changed. The development of these procedures is continuing. 



28 



ERIC 



'2- 



Tmc K'DS Project / Program Characteristics and Minimum Standards for Replication 



UStR CONCERNS 



A. 



c 



1! 



c 

o 



5 

6 



41 

f 1 



PROGRAM characteristics 



Non-categorlcaK The program Is designed for all 
non-disabled and disabled children end their teachers 
to Increase the success of genuine Integration of 
all children In the public schools. 

Separate curricula for K-3 (ages B-8) and grades 
4-6 (ages 9-12) regular classrooms/ 

Social skills, affective needs, cognitive skills In 
terms of knowledge and acceptance of disabilities. 

Developed and pilot testjd In urban schools with multi- 
cultural populations. However, materials are available 
only In the English language. 

Inserylce teacher education for regular education per- 
sonnel. Is a major focus of the project. 

The Inservlce component Is adaptable to other trainee 
populations, e.g»» preservlce and graduate teacher 
education; university faculty and staff; coemiunlty 
agencies; Scout leaders; any agency or group seeking 
to Integrate disabled Individuals Into previously 
non-disabled settings. 



The model Is based on the literature of attltudlnal 
change. Curricula for school personnel and children 
are experlentlally oriented, necessitating extensive 
involvement of disabled Individuals as trainers and guest 
speakers. A wide variety of adaptive and prosthetic 
devices and procedures* Including sign language and 
braille* are Instrumental aspects pf the model. The 
model. Its components and curricula have been documented 
In sufficient detail to enable those who have been 
trained to adopt thm. 
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Provide children and teachers 
with Information and experience . 
in the full range of disabilities. 
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^ROGRAH CHARACTERISTICS 



Two, Children's currlcuti and education for grades K-3 
and grades 4-6. Teachers' Inservlce curriculum and 
training. 



The program for grades 4t6 Includes eleven 60-m1nute 
sessions with learning activities #nd experiences 
concerning visual disabllttlest hearing dlsabllltlest 
mental retardation, emotional disturfoancet 'learning 
disabllltlest orthopedic handicaps, Invisible conditions, 
and sesllons on similarities/differences artd stereotypes. 
The program for grades K-3 Includes nine 40-m1nute 
sessions with learning activities and experiences 
concerning visual disabilities, hearing disabilities, 
orthopedic handicaps^ mental retardation, general 
attitude sessions on similarities/differences and 
stereotypes., 

The Inservlce teacher education component Is a 10-hour 
program covering attltudlnal Issues, general Information, 
disability-related Information, find strategies for 
classroom Integration; It Includes simulations and ex- 
tensive experience with special equipment and adaptive 
procedures. 



MINIMUM STANDARDS FOR REPLlCAriON 



Numbers and duration of training 
sessions shown at left have been 
successfMl at the developer *s 
site. Adopters Have some flexi- 
bility In scheduling ntmfcers of 
sessions and session duration 
but should approximate the de- 
veloper's standards. * 



While the developer reconmends adoption of children's and 

teachers' Inservlce components as a package In order to 

create a total school milieu, one-component adoption Is possible. 

Because no pupil program has been developed for Junior high 
and high school applications, the Inservlce component might 
productively be adopted by secondary schools to assist 
: teachers In Integrating disabled students Into the least 
restrictive educational settings. 



For both children's curricula, the 
adopter MUST: 

1. Cover all disabilities as 
Specified In the curricula; 

Conduct at least one of the 
activities listed 1r the curricul- 
um guide for each disability area, 
e.g., small aroup activity, 
problem-solving cards, and various 
others; 

3. Incorporate a disabled guest 
speaker Into a session for each 
disability; 

4. Conduct follow-up activities re- 
lated to the contributions of the 
guest speaker. 

5. Include hands-on experience 
with adaptive material and equip- 
ment In at least one activity for 
each disability. 



-4- 



Tmh kids f^RojtcT / Program CuARACTERisncs and Minimum Standards for Replicat 



ION 



« 



o 



. INR tOHClRNS 



lUtvf (fdrtii And objccUvtA bppn 



Otm^y((cncij-b(tieilf 



nlumt (lie piojjtrtm? 



PROGRAM CHARACTERISTICS 



Goals and. objectives for tl a children's program and for 
inservice teacher education are expressed in the children's 
curriculuw mnual and the teachers' manual, and are related 
to a cowprehensive set of outcome behaviors leading to 
ii .SlfT ???! °^ successfully and genuinely integrating 
disabled children into the least restrictive educational 
settings. 

School personniBl give input via session evaluation and 

l! .t?'5 questionnaires. The project staff includes several 

J„^ 5 !i?'!l'f !??^5"; »f disabled children, 

and disabled individuals themselves, serve as members of 
the project's Advisory Coaniittee, as trainers, and as 
guest speakers. 



No. Attitude-bftsed. 

The program provides the opportunity for the school district, 
parents, and the connunity to wrk together on a mutual 
project. Responsibility for conducting the children's 
prograins does not rest totally with teachers because outside 
r?"'^.-?;.^'"*^"*'"* ^9nditct a large portion of the programs. 
Flexibility of the teacher inservice plan allow it to be 
easily adapted to the district's ongoing inservice schedule. 
Effectiveness of the program is easily documented. 

Disabled individuals are integral to the training of both 
teachers and parents, and thus children and teachers have 
many and varied opportunities to gain positive exposure to 
disabled individuals in a non-threatening environment and 
thereby explore their feelings and attitudes. While many 
nserv ice packages offer skill development, the en^hasis here 
is on attltudlnal awareness, receptivity, and accompanying 



MINIMUM STANDARDS FOR REPLICATION 



Potential adopters MUST have the 
commitment and Involvement of 
school dfstrict personnel, 
disabled individuals from the 
conmunity, and interested parents 
in order to implement the pro- 
gram with success. 



Unless classroom teachers have had 
in-depth KIDS trainer training, 
they will not have primary respon- 
sibility for imijlemfinting the 
children's curricula. 



Disabled individuals MUST be part 
of training team and participate 
as guest speakers. 
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Curricula and training manuals outline content, procedures, 
and activities for 9 to 11 sessions for children and 10 
hours of training for school personnel. For example, 
the inservice education curriculum includes: . 

* Similarities and differences 

* Myths and stereotypes 

* Movement 

^ Commjnicatioit 
r Medical issues 

* Legal issues 

^ Strategies and adaptations for the classroom 

* Activities for children 

All training Is sequentially ordered j but not developmental. 

The developer recoimiends a prescribed set of contents and 
activities. Situational user circumstances may necessitate 
the modification of the extent of ttie curriculum. 

Curricula and training manuals describe a very wide range 

of methods, formats, and teaching/learning activities; examples 

of only a few include: 

^ Small group interactive sessions (Including a disabled 
participant) , as well as presentations and discussions 

* Simulations 

* Use of dialogue booklets 

* Open-ended sentence activities 

* Putting one's self in the place of a disabled Individuals; 
use of adaptive and prosthetic devices and compensatory 
procedures 

* Use of problem- solving cards 

* Stereotype discoveries 

* Movement activities 

* Performance of school tasks by use of adaptive and prosthetic 
equipment (wheelchairs, crutches, braille writers, stylus, 
masks to simulate tunnel vision, etc, hearing aids, and many 
other Items). ^ 



Curricula and training manuals 
have been prepared In detail, 
complete with reproducible learn- 
ing materials, to guide the 
adopter In Implementing the 
program. 

Curricula and training manuals 
are for use only by trained 
trainers. 
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MINIMUM STANDARDS FOR REPLICATION 



The program was pilot tested with nine 40-iii1nute sessions 
for grades K-3; eleven 60-iii1nute sessions for grades 4-6; 
and ten 60-«1nute sessions for Inservlce education, 

A prescribed schedule of all training activities Is 
available. However, considerable flexibility Is open 
to the adopter. 

The available schedule presents the K-3 program over 7 
weeks* and the grades 4-6 program over an Initial 6 weeks, 
followed by one month for completion of classroom projects, 
then one session focusing on these projects. 

The lO-hour tnservlce education program could be accom- 
plished In as little as two days, or could be extended 
from September to June. It can be offered during school 
hours, where possible; after school; on weekends. 

One 2-3 member training team can work with three classrooms 
(containing 30 students each) per day. Maximum recommended 
sessions for children Is two per week. Thus, a training 
team could work with three classes oh Monday and Wednesday, 
and with three other classes on Tuesday and Thursday, for 
a total, of six classrooms, or 180 children per week. 

Teachers are given recommended follow-up activities to 
conduct In their classrooms. For example: 

* Write your friend a message In braille. 

* Go to lunch In a wheelchair. 

* rind out what's accessible In your neighborhood. 

* Take a trust walk with a friend. 

* Write a puppet show about a blind child. 

* Draw pictures about disabled people. 

* Complete Journal pages In response to specific questions. 

Project staff remain available by phone to provide further 
assistance. 
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PROGRAM CHARACTERISTICS 



If the service provider 1$ other than a local education 
agency, the provider first contacts school district 
decision-makers. District personnel recruit Interested 
school principals, wieet with principals and their staffs 
(Including teachers and others who serve children), and 
secure school connltjaent. 

None. 



Teachers, principals, paraprofessionals, ancillary per- 
sonnel (e.g., physical and occupational therapists, 
pediatricians), school secretaries, dietitians, other 
staff Involved with children, parents. 

Approximately 30 participants Is optimal with current 
staffing patterns, but this nuii6er can be Increased or 
decreased to some extent. Several training teams to 
accoPMdate considerably larger numbers of Inservlce 
trainees per session. 

The model was developed to provide training and material, 
at no charge to trainees or children. 

Pre/post tests are used* and Individual session feedback 
forms are completed. 

College credit for participants Is an option that should 
be available In some settings and Is strongly recomnended. 

In many locations, college credit Or professional develop- 
ment from the school district should be possible, either 
of which can lead to a salary step Increase for participants. 
In the absence of these options, released time for training 
should be considered. Experience suggests that Incentives 
are Important motivators for teachers to participate fully 
In the Inservlce program. 



MINIMUM STANDARDS FOR REPLICATION 



Success depends on the support of 
district and school administration 
and prior endorsement of school 
personnel. Antecedent process 
orientation leads to commitment. 
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MINIMUM STANDARDS FOR REPIICATIDN 



1. K-3 Curriculum Manual (proceduresi handouts, 
actlvltlest discussion questions, simulations, 
presentations, reproducible activity sheets, etc) 

2. Gr-ades 4-6 Curriculum Manual (procedures, questions, 
simulations, work activity cards, problem-solving 
cards, presentations, reproducible activity 
sheets, etc) 

3. Disabilities Resource Guide 

4. Guest Speaker Recruitment Handbook 

5. Equipment Construction and Acqulsijtlon Handbook 

6. Guide to Fundlna Sources (may be developed) 

7. Dialogue books (for adopter duplication) 

8. Inservlce Session Feedback Forms, (for adopter 
duplication) 

9. Pre/Post Test Forms (for udopter duplication) 

10. Booklets from the Barrier Awareness Series (for 
adopter duplication) 

11. Stereotype game 



Inservlce session feedback forms 
are required for purposes of 
evaluation and monitoring. 



All materials and equipment In the 
children's curricula are strongly 
recomnended. However, adopters 
may use a minimum of those materi- 
als and Items of equipment that 
are specified for the activities 
they elect to conduct. 



The adopter must acquire (borrow, rent, purchase, or 
construct) the following equipment and materials: 

1. Cardboard label signs 

2. Artificial limb (optional) 

3. Braces, adult and child size 

4. Crutches, adult and child size 

5. Walker, adult and child size 

6. Wheelchair, adult and child size 

7. White canes, adult and child size 

8. Arm extension Inhibitor (construct from KIDS project model) 

9. Masks to simulate low vision and blindness (construct) 

10. At least one of the following: Language board, picture 
board, Bllssymbollcs. 

11. Portatel or MCM 

12. Hearing aid (optional) 

13. Slates and styluses (several) 

14. Braille writer (optional) 
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15. Large print newspaper or book 

16. Finger spelling cards for all participants 

17. Sign language flash cards 
16. Beeper ball (optional) 

19. Balloons 

20. Specified selection of youno children's books on disabilities 
(list supplied by developer) 

21. Braille chart or cards 

22. Twin-vlslop book (optional) 

23. Disabled puppets (optional) 

24. Sock boxes (construct) 

25. Name tags 

26. Ro11-a-ro1e games 

27. Tactile map 

28. Tape of **Unfa1r Spelling Test" 

29. Selected films on disabled children (list supplied by 
developer) 



The model was developed by a coaiaunlty agency and delivered In 
school districts. Its practices are most likely to succeed 
If the program Is managed and administered by: 

* A coMunlty loency; or 

* An Identifiable functional unit of a local education 
agency with collaboration of disabled people and 
parents; or 

* A consortium or collaborative of community groups 
and a local education agency. 

The present design of the model Is suitable for small conmi- 
nltles as well as large urban areas. For applications In 
remote and sparsely populated areas, mobile units and coopera- 
tive use of resources might be necessary i and the developer 
would offer technical assistance for such an adaptation. 



Success depends on collaboration 
with community groups, disabled 
1nd1viuua!ii parents I and school 
personnel . 



44 



-10- 



The kids Project/ / Program Characteristics and Minimum Standards for Replication 



USER COtlCERNS 



fHucAtivmt ittUngf 



Unkaga with othfi agtncitit 



CviUt 



PROGRAH CHARACTERISTICS 



MINIMUM STANDARDS FOR REri.lCATION 



Public tlMwntary schools . The Inservlce teacher educa- 
tion Is designed to be school-based. 

Liaisons and cooperation are necessary among coMminlty 
agencies, local education agencies, state education 
agencies. Institutions of higher education, coMwnlty 
resources for materials and equlfMent, parents, and 
disabled Individuals — In order to ensure service 
delivery, adequate resources, proper staffing, genuine 
Integration, and potentials for college credit and/or 
staff development credits. 

The children's programs and the Inservlce program are 
school-based. Storage and office space Is also necessary. 

The following costs of training sessions are based on actual 
developer costs; adopter costs may be less If all sessions 
and activities are not 1^>l^nted. Costs shorn Include Inter- 
preters, trainers, and materials; administrative and sup- 
port costs are not Included. 

• 

For up to 30 teachtrs: ten 1-hour sessions * $1250 
$ 4.17 per teacher per session 
$41.67 per teacher per full program 

For up to 30 teachers: tMO 5-hottr staff development days - $935 
$31.17 per teacher per full program 

Possibilities for brlnolng together larger groups of teachers 
are being explored; this would Increase the total cost but 
possibly decrease the per teacher cost. 

For three clasttrooms of 30 children each: 10 sessions - $1250 

$ K37 per child per session 

$13.68 per child per full program 
The developer Is exploring the possibility of bringing together 
two classrooms of children, thus serving six classrooms for each 
series. Two additional assistant trainers would be needed. 

Total cost - $1830 

$ 1.02 per child per session 

$10J7 per child per full program ^ 



The program will not succeed In 
Isolation. 



46 



ERIC 



The kids Project / Program Characteristics and Minimum Standards for Replication 



USER CONCERNS 



3 

o 



XI 

c 



(71 

c 
♦J 



OpeAationat t£Uk4 invvtved in 
p\OQfiam managemnl and ACAV^ce 
dttiveAif? 



qmtiilaition^t 



PHovi^ion iox tong-ttAm imptt" 
mntAtlon and UutUntionatizatlon 
oi pAacUce^ in pubUc ^chvoUt 



PROGRAM characteristics 



minimum STANUAKUS FOK RtlllCATION 



Operational tasks of the full program model (perfomied by 
a combination of full and part time staff) Include: 
1. Coordination and administration 
2* Fund raising (preparation of grant proposals; 
contractual arrangements; coeiminlty fund raising) 

3. legist t€s-€oordtnatton and Vial son ~^s€lvedu14n9-ef 

training, speakers, acquisition of equipment, 
community liaisons, agency liaisons) 

4. Guest speaker recruitment 

5. Direct training 

6. Data collection and evaluation 



Position descriptions are supplied by the developer. 



Optimum management arrangements for long-term 
Institutionalization of these practices In the public 
schools would depend on administrative organization 

by: 

1. A resource center In each school; or 

2. A district functional unit operated by the local 
education agency; or 

3. A permanent' coalition of coeiminlty groups, parents, 
disabled Individuals; or 

4. Regional centers operated by the state education 
agency; or 



All of these operational tasks 
MUST be perfoniKjd. 
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PROGRAH CHARACTERISTICS , HINIHUN STANDARDS FOR REPLICATION 



Between September 1980 and May 1981 » the developer will 
field test a model for training adopters to Implement 
the full services of the KIOS project. The planned 
dissemination design will prepaid the adopter for 
start-up activities* training activities, and evaluative 
act1v1tJes.^Tha-dlsse»1iiatlQnjDdel will be fullyjleld tested. 

Technical assistance, supervision, and follow-up will 
also be provided by the developer* 



The following types of conaltments are highly desirable. 
From the School District 

1. Assignment of school district staff to task/work 
groups • . 

2. Release time for teachers and other personnel to 
participate In Iniervlce education. 

3. A coamltment to make the teachers* curriculum an 
Integral part of the standard district Inservlce 
offerings. 

4. Commitments from principals to have the programs 
conducted In their schools and to make the children's 
curriculum a priority special program that will 

. evr tually become part of the standard curriculum. 

5. Development of a credit mechanism with a local college 
to grant credit for successful teacher completion of 
the Inservlce program. 

6. Provision of a budget line Item to fund a section of 
the district resource library for books and materials 
concerning disabilities. 

7. Provision of a budget to provide each school library 
with children's books and materials concerning 
disability. 

8. Cofmltment to prepare grant proposals and explore 
other sources of funding. 

9. Preparation of a budget for partial funding of the 
KIDS project with 94-142 funds or other district funds. 
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PROGRAM CHARACTERISTICS 



10. A survey of the accessibility of schools In the 
district. 

Froei the Cowiminlty 

1. CoiMltMnt fro« Individuals to Join task/Mork 
groups. V - 

2. CoMltmnts from oroanlzatlons that wllVassiWi staff 
MfRbers to task/work groups. 

3. Access to adaptive aids and equipment. 

4. Comiltwnt to prepare grant proposals and explore other 
sources of funding. 

5. Budgeting by organizations for partial support of the 
KIDS project, 

6. Recrultiaent of Individuals Interested In acting as 
guest speakers. 

7. CoiMltMflt froM Individuals to become trainers. 

8. Access to van transportation and/or portable raii|>s. 

From the School District or Coiaeunltv 

1. Office space to house the project staff. 

2. Storage space to house project equipment, on-site 
and/or In-hpuse. 

3. Telephones, photocopying » and other In-kind services, 

4. Secretarial and other support staff. 

5. Access to transportation and portable ramps. 



MINIMUM STANDARDS FOR RCPLICATION 
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